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EXPLORING A CONTEMPLATIVE, COMPASSIONATE PEDAGOGY
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This social change project encourages all citizens of South Af-
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ticular focus on HIV / AIDS, gender-based violence, prej-
udice against the LGBTIQ+ community and experiences
of poverty and marginalisation. Given the complexity of
these issues, and the imperative to create opportunities
for behavioural change, CRP was incorporated from the
start. As a new member of the DFL staff, I am evaluat-
ing the CRP course to suggest additions based on feed-
back from staff and students, and my own research in
the emerging field of contemplative neuroscience.

al health. It explored whether this pedagogy was able vide them into Cool, Warm and Hot Practices.

to shift attitudes from fear and prejudice to compas-
sion and embodied knowledge. Embodied, arts-based,
learner-centred education were identified as valuable
in supporting behavioural change.

affect change in the world.

“Critical pedagogy, as a form of teaching and learning is explic-
itly intended to problematize these social ills so that students and
teachers can work together towards their eradication (Kaufman,

2017:5).
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This performance is a dreamscape, a queer meditation B o 4 Svarg s Tiskc Warm Self-Compassion

According to Zajonc (2013), this approach includes “edu-
cational methods that support the development of student attention,

The debates on the decolonisation and transformation of emotional balance, empathetic connection, compassion, and altru- created to open up a space for reflection, compassion Fig 3. #BuildAPresident Postcard Campaign, 2015 Compassion for Others
education in South Africa have focused predominantly 1stic behavior, while also providing new pedagogical techniques that and understanding of, and for, queer identities. The Sending Well Wishes
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e The preyalent ”.b.mary cites a unified, heterosexual, African For to be free is not merely to cast off one’s chains, but to live in a . . o
intentionality culture in opposition to an imported Western sexual plural- way that respects and enhances the freedom of others.” For work with passionate activists, it is also necessary

1sm. Afriqueer encourages audiences to participate in a new
healing narrative” (Sizemore-Barber, 2017).

to address the issue of strong emotions, in order to
work towards their wisdom aspects.
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Combining the contemplative with the critical prom-
ises a potent pedagogy and a powertul praxis. Con-
templation helps prevent burnout of activists, but
also has the potential to convert the accumulation of
knowledge into wisdom and skillful action. This of-
fers a delicate activism rooted in relationships of con-
nection, not otherness. Work to effect social change
ment to personal transformation, alongside social trans- becomes a joint project, seeing others as equal, and
formation. Activists need to look at their own unseen acknowledging that we need to reflect deeply on our

motivations. Edon Park i S own conditioning, in order to create a better world.
en Par

The importance of critical theory and practice is widely
accepted within tertiary education, especially when stud-

/ \ ying the need for change within society. The application
Prelimin ary Findin gs of the contemplative is slowly gaining momentum.

Staff reported five key challenge areas identified while
facilitating student learning;: 1. Fostering Intentionality requires a genuine commit-
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Five Dimensions of a Critical Contemplative Pedagogy

Photo 1: Afriqueer Performance. Photo credit: Goethe Institute

1. The high prevalence of trauma in the South African
context, which undermines students’ ability to learn;

2. Internalised oppression based on race, gender and
sexuality, which is then projected outwards;

Are you a bystander to injustice: How can individuals interrupt oppression?

This Community engagement project is located in a Fig 4. Bystander Web Series - a joint project between DFL and WiCDS, 2018

2. A Foundation of Non-Duality refers to a mature state
of consciousness, where we move beyond the binaries

3. The challenge of holding paradox and complexity, of either-or, and leave behind self-centredness. Compas- COIO‘Eed township, With high in}cii.den’.cshoi drug use. Future Research
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